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A Note from the Author

There stands John Adams, the stout, stubborn
New Englander eternally bookended and
overshadowed by tall, glamorous Virginians.
On one side, the reserved, heroic General
George Washington, “first in the hearts of his
countrymen.” Imagine having to take up the
Presidency — and keep a fragile republic in
business — after- that feIIO\_/v! On the other iIs The Revolutionary John Adams
the cool, complicated genius of Monticello, by Cheryl Harness
Thomas Jefferson.

Explain what the phrase, “eternally bookended and

overshadowed” suggests about John Adams.
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Common Core State Standards,
A National Agenda for Accelerating Achievement




History of Standards

« 1989 — National Governors Association gives birth to the
standards movement

e 1990 — National Education Goals Panel established
e 1996 — Achieve, Inc. launched

e 2001 — No Child Left Behind becomes law

« 2009- Common Core State Standards effort

e 2010 — Common Core State Standards adopted

e 2014-15 — New Assessment




* To improve U.S. educational attainment by focusing
schools on higher learning goals and to prepare students
for success In career and college readiness

 To standardize educational opportunity

 To focus attention on fewer, higher, better standards
(more on outcomes than on processes)




EnErEl Common Core State
Standards implementation Timeline

20112012 [N L L L

2012-2013 - ST T -
2013-2014 FL FL FL  BL  BL

CCSS fully implemented

2014-2015 FL FL FL FL FL

CCSS fully implemented
and assessed

F - full implementation of CCSS for all content areas

L - full implementation of content area literacy standards including: (1) text
complexity, quality and range in all grades (K-12),and (2) CCSS Literacy
Standards in History/Social Studies, Science, and Technical Subjects (6-12)

B - blended instruction of CCSS with Next Generation Sunshine State
Standards (NGSSS); last year of NGSSS assessed on FCAT 2.0




Sections
K-5

Standards for 6-12

ELA Literacy in Standards for
History/SS, Science L] teracy -

and Technical _
Subjects 0 12f§:_algﬁids History/SS,
Science and

K5 Technical

Foundational Skills: Subjects
Phonics, Fluency




* Include all grades (K-12) and emphasize disciplinary
literacy

* Increased stress on expository text, critical reading, and
use of technology

« Recognizes importance of text difficulty and the value of
well-known and classical (canonical) text




English Language Arts

» Reading (foundational skills K-5)

« Reading (reading comprehension)
 Writing

 Speaking and Listening

 Language (conventions and vocabulary)




Reading
Themes/Categories

» Reading (comprehension)
 Literary
 Informational
* History
e Science
10 standards divided among:
« Key ideas and details
 Craft and structure
* [Integration of knowledge and ideas
« Range and level of text complexity




Anchor Standards for Reading

1. Read closely to determine what the text says explicitly and to make logical inferences from
it, cite specific textual evidence when writing or speaking to support conclusions drawn from
text.

2. Determine central ideas or themes of a text and analyze their development; summarize the
key supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop o interact over the course of a
text.

Craft and Structures

4. Interpret words and phrases as they are used in a text, including determining technical,
connotative, and figurative meanings, and analyze how specific word choices shape meaning
or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger
portions of the text(e.g., a section, chapter, scene, or stanza) relates to each other and the
whole. &



Anchor Standards for Reading

6. Assess how point of view or purpose shapes the content of a text.

Integration of Knowledge and ldeas

7. Integrate and evaluate content presented in diverse formats and media, including visually
and quantitatively, as well as in words.

8. Delineate and evaluate the argument specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

g Read and comprehend complex literary and informational texts independently and &2
pigficiently.



Writing Themes and Gategories

 Text types and purposes
 Production and distribution of writing
 Research to build knowledge

« Range of writing

Speaking & Listening Themes/Categories

e Comprehension and collaboration
 Presentation of knowledge and ideas

Language Themes/Categories

« Conventions of writing and speaking
 Vocabulary acquisition and use




« Phonics and word recognition
* Fluency




poendlx A — Research supporting key elements
of the standards; glossary of terms

* Appendix B — Text exemplars and sample
performance tasks

Appendix C — Samples of student writing

English Language Arts
&

Literacy in ) COMMON CORE STATE STANDARDS FOR English Language Arts
History/Social Studies, &

Scilence, and Technical Subjects English Language Arts Literacy in

ppppppppp A & History/Social Studies,

Rusearch SiippOrNG Literacy in Science, and Technical Subjects
Key Elaments of the Standards History/Social Studies, Appendix C: samples of Student Writing
°°°°°°°°°°°°°°°°°° Science, and Technical Subjects

Appendix B: Text Exemplars and
Sample Performance Tasks




Anchor Standard 4: (VOCABULARY) Interpret words and phrases as
they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape
meaning or tone.

Kindergarten
Ask and answer questions about unknown words in a text.
Grade 1

Identify words and phrases in stories or poems that suggest feelings or
appeal to the senses.

Grade 2

Describe how words and phrases (e.g., regular beats, alliteration, rhymes,
repeated lines) supply rhythm and meaning in a story, poem, or song. ;




Anchor Standard 4: Interpret words and phrases as they are used in a
text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.

Grade 3

Determine the meaning of words and phrases as they are used in a text,
distinguishing literal from nonliteral language.

Grade 4

Determine the meaning of words and phrases as they are used in a text,

including those that allude to significant characters found in mythology
(e.g. Herculean).

Grade 5

Determine the meaning of words and phrases as they are used in a text,
Including figurative language such as metaphors and similes.
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Anchor Standard 4: Interpret words and phrases as they are used in a text, including
determining technical, connotative, and figurative meanings, and analyze how specific
word choices shape meaning or tone.

Grade 6

Determine the meaning of words and phrases as they are used in a text, including
figurative and connotative meanings; analyze the impact of a specific word choice
on meaning and tone.

Grade 7

Determine the meaning of words and phrases as they are used in a text, including
figurative and connotative meanings; analyze the impact of rhymes and other
repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or
section of a story or drama.

Grade 8
Determine the meaning of words and phrases as they are used in a text, including

figurative and connotative meanings; analyze the impact of a specific word choice on
meaning and tone, including analogies or allusions to other texts. Sk




Anchor Standard 4: Interpret words and phrases as they are used in a text,
Including determining technical, connotative, and figurative meanings, and
analyze how specific word choices shape meaning or tone.

Grade 9-10

Determine the meaning of words and phrases as they are used in a text,
Including figurative and connotative meanings; analyze the cumulative
Impact of a specific word choice on meaning and tone (e.g., how the
language evokes a sense of time and place; how it sets a formal or
iInformal tone).

Grade 11-12

Determine the meaning of words and phrases as they are used in a text,

Including figurative and connotative meanings; analyze the impact of a

specific word choice on meaning and tone, including words with multiple
meanings or language that is particularly fresh, engaging or beautiful. ‘
(Include Shakespeare as well as other authors). f}




What Do You Notice Ahout the
Progression?




What Do You Notice Ahout
the Progression?

 The skills become more specific and demanding

« Recognition of details as a support to broader
Interpretation of text

 Text difficulty (including ambiguity) is a critical criterion
In determining progression

* There Is an emphasis on informational text from the
earliest grades

 The inclusion of science and history/social studies
« The strong stress on using information as evidence
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« After participating in this module, how has your
understanding of the CCSS changed?

« How are you currently implementing the CCSS?

 As an instructional leader, what changes will you need to
make to be on target for full implementation?

« How will you facilitate and monitor the changes?

52



MODULE TWO:

Text Complexity — A Pivotal Anchor of the
Common Core State Standards




Text Gomplexity and the Gommon
Core State Standards

* The CCSS place a strong emphasis on the role of text
complexity in evaluating student readiness for college
and careers.

« The CCSS require student engagement with complex
text in grades K-12. The Anchor Standard 10 for
grades K-12 asks students to “Read and comprehend
complex literary and  informational  texts
Independently and proficiently.”




Text complexity is defined by:

Quantitative measures — readability and
other scores of text complexity often best
measured by computer software.

Qualitative measures — levels of meaning, o
structure, language conventionality and g
clarity, and knowledge demands, often best é?
measured by an attentive human reader. 0$b

Reader and Task considerations —
background knowledge of reader, motivation,
Interests, and complexity generated by tasks
assigned, often best made by educators
employing their professional judgment.
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Evaluating Text Complexity

Catergory Evidence from Text

Structure: (both story structure or
form of piece)

Language Demands and
Conventions: (including vocabulary
load and sentence structure)

Knowledge Demands: (life, content,
cultural/literary)

Levels of Meaning/Purpose ﬁé



Shift 1

Balancing
Informational
&
Literary Text

Shift 4

Text-based
Answers

Shift 2

Knowledge
In the
Disciplines

Shift 5

Writing from
Sources

Shift 3
Staircase

of
Complexity

Shift 6

Academic
Vocabulary




Shifts and Instructional Implications

Students read a Build content Balance the texts used,
true balance of knowledge, expose to scaffold for informational
informational and  world through reading, texts, and teach

literary text. and apply strategies.  “through” and “with”

informational text.

2 Students build Build content Infuse reading strategies
knowledge about knowledge through and incorporate reading
the world text, handle primary across disciplines.
(domain/content source documents,
areas) through and find evidence.

TEXT.
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Slliﬂs and Instructional Implications

Students read the
central, grade
appropriate text
around which
Instruction is
centered. Teachers
are patient, create
more time, space,
and support for close
reading.

4 Students engage in
rich and rigorous
evidence-based
conversations about
text.

Re-read texts. Read
materials at own level
to enjoy reading.
Tolerate frustration
with text.

Find evidence to
support their argument

& form own judgments.

Participate in close
readings of text,
engaging with the
author & his/her
choices.

Teach more complex
texts. Go more In
depth with shorter text.

Spend more time on
complex texts,
scaffolding & giving
strategies to students.

Facilitate evidence-
based conversations
about text. Plan &
conduct rich
conversations
identifying questions

that are text- ﬁ é

dependent.




Writing requires
use of evidence
from sources to
Inform or make an
argument.

6 Students build
transferable
vocabulary to
access complex
text.

Generate
informational texts,
make arguments
using evidence,
organize for
persuasion, and
compare multiple
sources.

Use high octane
words across content
area. Build “language
of power” database.

Less time on personal
narratives. Present
opportunities to write for
multiple sources to analyze
and synthesize ideas.
Develop students’ voices so
they can argue a point with
evidence, and give
permission to read and
articulate their own
conclusions.

Students’ ability to use and
access words, be strategic
about new words, and
teach fewer words more

deeply. té



Common Core State Standards:

A New Foundation for
Student Success

http://www.youtube.com/watch?v=JDzTOyxRGL I&list=P
_9F9C431FF82A15B5&feature=plpp&content=C372aclf
FDOEQsToPDsklwDKwsTNJBOVVGRpRVIOyb&safe=a
ctive
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Timeline Through First Gommon Gore
Assessment Administration in 2014-2015

PARCC Tools & Resources

Partnership Professional

. Diagnostic Summative
Conter. || “modules.|[Tooloreleased| |ools elemseq| | 25mems || Assessments
released (2014-15 SY)
launched released
Spring
2014
S : Optional Diagnostic Standard
" Ptl_lothSeIC_in EXp?Qg?g Hel and Midyear Setting in
SR g Assessments Summer 2015

Assessment Implementation




English Language Arts/Literacy and Mathematics, All Grades

< —-| 2 Optional Assessments/Flexible Administration -> ‘ ‘

Diagnostic Assessment Mid-Year Assessment Performance-Based End-of-Year

* Early indicator of * Performancebased Assessment (PBA) Assessment
student knowledge * Emphasis on hard * Extended tasks « Innovative,
and skﬂ!sto inform to-measure * Applications of _ computerbased
instruction, supports, standards concepts and skill items
andPD . Potentia_lly * Required - Required

* Nonrsummative summative

Speaking And Listening Assessment
* Locally scored
* Nonrsummative 36




Item and Task Prototypes - ELA/Literacy
Assessments

» Tasks require students to gather information from a single or
multiple texts they have read and use that information to develo
the writing they do for the assessment.

» Thewriting will be scored to also assess mastery of reakiis)

« Rather than measuring comprehension usogfidn multiple
choice items as on many traditional tests, the Common Core
assessment will use a wide variety of test items.

* These include more traditional item types as well as innovative
items such as dragnddrop, or multiple choice items that have tw
or more parts to each guestion.




item and Task Prototypes — Grade 3 Reading

Drag the words from the
word box into the correct
locations on the graphic to
show the life cycle of a
butterfly as described in
"How Animals Live."

Words:

Egg
Adult
Pupa

Larva

SAMPLE ITEM

g

s




Item and Task Prototypes — Grade 6 Reading

SAMPLE ITEM

Part A

Based on the passage from Julie of the Wolves, how does Miyax feel about her father?
a. She is angry that he loft her b. She blames him for her difficult
alona. childhood.
c. She appreciates his thorough d. She is grateful that he planned
knowledge of nature. out her future.

Part B

Which sentence from the passage best shows Miyax’s feolings for her father?”
a. “She had been lost without food b. “This could be done she know,
for many sleeps on the Horth Slope for her father, an Eskimo hunter,
of Alaska.” had done so.”

d. “And not long afterward he
c. “Unfortunately, Miyax’s father paddled his kayak into the Bering
never explained to her how he had Sea to hunt for seal, and he never
told the wolf of his neads.” returned.”



PARCC Grade 7
Performance Task

You have read three texts describing Amelia Earhart. All three include the claim
that Earhart was a brave, courageous person. The three texts are:

 Biography of Amelia Earhart
 Earhart's Final Resting Place Believed Found

* Amelia Earhart’s Life and Disappearance
http://www.watchmojo.com/index.php?id=9083.%3E

Consider the argument each author uses to demonstrate Earhart’s bravery.

Write an essay that analyzes the strength of the arguments about Earhart’s
bravery in at least two of the texts. Remember to use textual evidence to
support your ideas.



http://www.watchmojo.com/index.php?id=9083.>

Item and Task Prototypes Grade 10 Prose
Constructed Response from Literary Analysis

Home = Grade 10 =

Literary Analysis Task

comventions of standard Eneglish.

Answrer:

Font Size. .. Font Farmily.

Grade 10 Prose Constructed Response—Sample #2 from

SAMPLE ITEM

Use what yvou have learned from reading “ Daedalus and lcarus ™ by Owvid and “ To a Friend
Whoze Work Has Come to Triumph * by Anne Sexton to write an eszay that analyzes how

lcarus"s experience of flving is portrayed differently in the two texts.
Develop vowur esszay by providing textual evidence from both texts. Be swure to follow the

B r U =




PARCC Blueprint - Grades 3-11

Required summative assessment components:

* PerformanceZ3ased Assessment (PBA)

U Current design calls for two days of testing per student for ELA/
Literacy.

U Comprised primarily of performance tasks (Literary Analysis Task
(LAT), Research Simulation Task (RST), and Narrative Task (NT).

U To be administered about the same time as current FCAT Writing.
U The results will be incorporated into the summative score.




PARCC Blueprint - Grades 3-11

« End-of-Year Assessment (EOY)

U Current design calls for one day of testing per student for ELA/
Literacy.

U Comprised of innovative, machine-scorable items.
U Results combined with PBA to yield a single summative score.

U To be administered about the same time as current End of Course
(EOCs).

Testing windows will be designed to accommodate school/
district needs. Testing session lengths are still to be determined.




Writing About Texts

Grades 3-5

The balance of student writing should be 65% analytical (30% opinion and
35% to explain/inform) and 35% narrative, with a mix of on demand and
review-and-revision writing assignments. Building student competence and
confidence with technology should be part of instruction.

Grades 6-8

The balance of student writing should be 70% analytical (35% opinion and
35% to explain/inform) and 30% narrative, with a mix of on demand and
review-and-revision writing assignments. Building student competence and
confidence with technology should be part of instruction

Grades 9-12

The balance of student writing should be 80% analytical (40% opinion and
40% to explain/inform) and 20% narrative, with a mix of on demand and
review-and-revision writing assignments. Building student competence and
confidence with technology should be part of instruction




Common Core State Standards
Text Complexity, PARGCG & Writing

 After participating in today’s session, how prepared are
you to share vital information with your staff?

 As an instructional leader, what changes will you need

to make to be on target for full implementation of
CESSY

» Use the Self Reflection CCSS Implementation Plan to
guide your work with your staff.




» Office of Academics and Transformation

* http://commoncore.dadeschoools.net
» Department of Language Arts/Reading

* http://languageartsreading.dadeschools.net/commoncore.asp
» Florida Department of Education

» CPALMS

e www.cpalms.org
» Professional Development Toolkit K-5

o http://deveqtkr.fldoe.org/file/92be533a-7f6a-464f-92c4-
ffe9756d37d7/1/ccssUpdate.zip/ccss/index.htm

« The CCSS Standards
* www.corestandards.org
« Resources for Implementation
o www.achievethecore.org
« PARCC
e www.parcconline.org
» http://www.fldoe.org/parcc/

» http://languageartsreading.dadeschools.net/pdf/commoncore/PARCC%20MCF%20for%
20EL A%Z20L iteracy Fall%20202011%20Release.pdf
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http://www.cpalms.org/
http://deveqtkr.fldoe.org/file/92be533a-7f6a-464f-92c4-ffe9756d37d7/1/ccssUpdate.zip/ccss/index.htm
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http://www.achievethecore.org/
http://www.parcconline.org/
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http://languageartsreading.dadeschools.net/pdf/commoncore/PARCC MCF for ELA Literacy_Fall 202011 Release.pdf
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